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Pragmatics has been a paramount part in the field of intercultural
communication for linguists. It concerns the study of linguistic interaction
between people and it analyzes conversation and the speech acts (Wierbicka,
1991). To acquire pragmatic competence, speakers must also have a good
command of speech acts. Searle (1969) considers that “a speech act is the basic
or minimal unit of linguistic communication” (p.16). Speech acts are very
important because they let people express in universal ways and with
appropriate knowledge; therefore, knowing how to use speech acts, allows the
speaker to have “communicative competence”. For the purpose of the present
study, the uses of compliment expressions have been analyzed. Manes (1983)
defines compliments as those speech acts which have the reflection and
expression of cultural values because of their nature as judgments, over
expressions of approval or admiration of another’s work, appearance or taste.
The objective of compliment expressions is to establish or to reinforce
solidarity. Many of the values reflected through compliments are personal
appearance, new acquisitions, possessions, talents and skills.

A second notion this paper addresses, is the idea of interlanguage.
“Interlanguage, or learner language, is the type of language produced by
second-language learners who are in the process of learning a language. In this
process, learners’ errors are caused by such phenomena as borrowing patterns
from the mother tongue, extending patterns from the target language, and
expressing meanings using the vocabulary and syntax which are already
known” (Richards, Platt, & Platt, 1992).

This process where English language learners make errors in their
interlanguage by borrowing patterns from their mother tongue is referred to as
“negative transfer” or “interference” by a number of researchers (James, 1980;
Nobel, 1982; Swan & Smith, 1987; Brown, 2001; Parker & Riley, 1994;
Horwitz, 2008). Interlanguage is this study was the main motive to conduct the
study. Thus, we analyzed how semi-fluent to fluent Ukrainian speakers of
English produced compliments as a speech act, and then compared the results to
the linguistic patterns of the same speech act to those used by native speakers of
English in the US. Therefore, the purpose of this study was to analyze the
interlanguage used by the Ukrainian participants and what factors affected or
shaped such processes.
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In the present study, participants were interviewed via a survey to collect
the following variables: compliment form, tone used, compliment frequency,
relationship between users, gender relationship, speakers’ age, and attributes
praised. Participants consisted of native speakers of English (control group)
from the United States and native speakers of Russian and Ukrainian from all
over Ukraine.

Approximately 300 compliments were collected in English from the
Ukrainian participants and 250 compliments were collected from the American
Participants. The results in this study yields important implications to inform
cultural patterns to help avoid pragmatic failure and has implications for
teaching English to Ukrainians.

Literature Review

Communicative Competence

Communicative Competence is concerned with the knowledge that allows
children to acquire any language. Hymes (1972) states that in few years and with
limited experience, a child is able to understand and produce grammatical
utterances in his/her native language. A child not only is able to produce
accurate sentences but also, he/she learns how to use them correctly in a context.
This theory comes from the dichotomy: Competence and Performance,
postulated by Chomsky (1965) who says:

“Linguistic theory is concerned primarily with an ideal speaker-listener,
in a completely homogeneous speech community, who knows its language
perfectly and he/she is unaffected by such grammatically irrelevant conditions
as memory limitations, distractions, shifts of attentions and interest, and errors
(random or characteristic in applying his knowledge of the language in actual
performance).” (Chomsky, 1965, p.3)

Chomsky (1965) also declares that Linguistic competence is the tacit
knowledge of language structure, it is not conscious or available for spontaneous
report, but implicit in what the ideal speaker listener can say. Communicative
competence is just the actual use of language in concrete situations. On the other
hand, performance is postulated by Chomsky as the observable behavior and it
1s very important because such an aspect is a set of processes often termed with
encoding and decoding. (p.3-4). Additionally, Chomsky claims that on the idea
of performance, the competence is reflected so it is crucial to state the difference
between competence and performance. Therefore, competence is just the
unconscious knowledge that helps anyone to produce and understand an infinite
number of sentences, whereas performance deals with the sociocultural factors,
it is concerned with psychological by-products of the analysis of grammar and
does not have a social interaction.

Also, Labov (1966-1969) refers to communicative competence in children
and he claims that the child not only acquires sentences and grammar in a
grammatical way, but also he is capable of use “speech acts” or silence in a
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appropriate way. All this involves linguistic competence and linguistic
performance as defined below:

Competence: It is the unconscious knowledge that enables the speaker to
produce and understand an infinite set of sentences; this is the meaning of the
expression “creative” when applied to language and it is isolated from individual
and cultural variables.

Performance: It means having a sociocultural content, concerned with
psychological by-products of the analysis of grammar, not with social
interaction. In other words, Performance is the process of encoding and
decoding.

Later Hymes (1971-1972) uses Chomsky’s concept of competence and
performance. Therefore, He claims that communicative competence is the
communicative capacity of a person so a normal child acquires knowledge of
sentences to know when to speak and when not, and what to talk about with
whom, when, where, and in what manner appropriately and accurately. Hymes
declares the ability that any human being has to produce language because with
language we can lament, rejoice, beseech, admonish, aphorize etc. and this
model of language must go to a communicative conduct and social life. All this
leads to Hymes’ famous quote:

“The image is that of a child, born with the ability to master any language
with almost miraculous ease and speed; a child who is not merely molded by
conditioning and reinforcement, but actively proceeds with the unconscious
theoretical interpretation of the speech that comes its way, so that a few years
and with a finite experience, it is master of an infinite ability, that of producing
and understanding in principle any and all the grammatical sentences of
language.” (Hymes, 1970-1972, p.270).

Therefore, Hymes suggests that any person acquires a language due to the
innate abilities of producing and understanding several utterances, but also due
to the sociocultural factors that involve the speaker when interacting in a
determinate environment. In addition, speech abilities can not be explained
without reference to communicative competence because it considers
sociocultural factors. There are 4 judgements that determine the adequate theory
of language uses, as being stated by Hymes:

“(1) whether (and to what extend) Something is formally possible. (2)
whether (and to what extend) Something is feasible in virtue of the means of
implementation available. (3) whether (and to what extend) Something is
appropriate in relation to a context in which it is used and evaluated. (4)
whether (and to what extend) Something is done.” (Hymes, 1967,1964, 1971).

In the same way, Tripp, Cazdem (1966, 1970, 1972); Bloomfield (1933),
Goodenough (1957) & Searle (1967) postulate that a person has the innate
knowledge that becomes in a ideal fluency owing to social life and ability for
use. As a consequence, this knowledge allows speaking accordingly in several
contexts, between different social situations, but also it let us controlling
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linguistic forms, speech acts, and using other codes of communication. Later,
Canale & Swain (1980) distinguish Communicative Competence by excluding
psychological factors and They describe 3 levels of this one: Grammatical
Competence, Sociolinguistic Competence, and Strategic Competence.

Grammatical Competence is the competence which is understood to
include knowledge of lexical items and rules of morphology, syntax, sentence,
grammar, semantics and phonology.

Sociolinguistic Competence that includes sociocultural rules of use and
rules of discourse.

Strategic Competence that has verbal and nonverbal communication
strategies that may be called into action to compensate for breakdowns in
communication due to performance variables or to insufficient competence.

Also, Gadamer (1976) suggests that a person develops communicative
competence taking into account the social class that he/she belongs; the family,
the friends, the teachers, coworkers, acquaintances and strangers who are
involved. This depending on the totality of success and failure being
experimented in the interaction. Gadamer (1976) also states that someone’s
communicative competence can be extended and enriched no matter if there is
not a perfect communicative competence. The communicative conflicts are the
performers of communicative competence, it is a set of objectives to avoid the
insufficiencies of the real human interaction so then we will get a big flexible
concept, which covers the psychological therapy, the politic education and the
types of mother tongue and foreign languages.

In summary, it is not only necessary to have a knowledge of rules of use
such as syntax, morphology, etc. To acquire a language; there must be the
appropriate use of language in a context as well as the correct use of the rules of
grammar and pronunciation. All this together will let speakers avoid
miscommunication in language. (Hymes 1972). That is the reason why
communicative competence is important when a child is acquiring the mother
tongue or when a speaker is learning a second language.

Pragmatics and Pragmatic Competence

As it was mentioned before, second language learners besides having the
grammatical knowledge; they need the knowledge of the appropriate use of
language in a context and the sociolinguistic rules of a speech community, all
this 1s concerned with the study of Pragmatics. Additionally, if a L2 speaker
wants to understand an utterance in the target language, he/she needs pragmatic
competence that is the knowledge needed to determine what sentences mean
when they are spoken in a certain way and context. (Fraser & Rintell 1980).

Pragmatics is the study of linguistic interaction between people
(Wierbicka, 1991). Pragmatics analyzes the conversation and the speech acts. In
a general way, it studies the functions of the linguistic sentences and their
characteristics in the communication processes as well as the language use in a
context and in particular situations. (Van Dijk, 1978 p.79 and 81).
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Pragmatic Competence

After having defined Pragmatics, it is essential to define Pragmatic
Competence. Fraser & Rintell explain pragmatic competence as the knowledge
to determine the meaning of any sentence depending on when it is spoken, the
way and the specific context, (p.77). Also, any time a speaker uses the language
in a social context, he/she is performing one or more speech acts such as:
requesting, complimenting, declaring, apologizing, criticizing, etc. So when they
are expressing such speech acts, they are showing their pragmatic competence.
(Fraser & Rintell 1980) and (Kasper 1992).

In addition, Fraser, Rintell & Kasper claim that when any speaker
pronounces a sentence, the meaning of the utterance depends on what the
sentence means, how it is spoken, intonation, stress, pauses, the content in which
it is spoken, status, relationship, background of the participants and the topic.

According to Bialystok (1993), pragmatic competence is:

“the ability to use and interpret language in contexts” (p. 43)

Bialystok also mentions the speaker’s ability to use language for different
purposes and the listener’s ability to understand the real intention of the speaker.
Thomas (1983) postulates that:

“it is the ability to use language successfully in order to achieve a

specific purpose and to understand language in context” (p. 92).

Thomas also concerns that pragmatic competence in these situations is
very important because without this, speakers would have pragmatic failure. It is
when a L1 speaker perceives the purpose of a L2 utterance as other than the 1.2
speaker intended, pragmatic failure has occurred because the utterance totally
failed to achieve the speaker’s goal. Consequently, the results are
misunderstanding, communication breakdowns, frustration etc. (Beebe &
Takahashi 1989).

Thomas (1983) states that pragmatic patterns are important to be able to
use the appropriate utterances in a context, in addition if a hearer wants to
understand and interpret what the speaker intended through his utterance, such a
hearer must take into account both “contextual and linguistic cues”. (p. 99).
According to Thomas, there are 2 kinds of pragmatic failure:

Pragmalinguistic failure that occurs when speech acts are
inappropriately transferred from L1 to L2 (Thomas 1983, p. 99).

Sociopragmatic failure which refers to the social conditions placed on
language in use, it also covers patterns such as social distance, gender and
intimacy of relationship (ibid).

Wolfson (1989) refers that all the situations which cause
misunderstandings, are transferring the inappropriate form of language from L1
to L2, or probably overgeneralizing the use of a L2 form to inappropriate
settings etc. That is the reason why speech acts, speech events and pragmatic
competence are important to understand the reasons which provoke pragmatic
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failure and it is helpful to conduct cross-cultural research to investigate student’s
L1 strategies.

Finally, pragmatic competence plays an important role in the acquisition
of a language because speakers avoid pragmatic failure and it helps to
understand the meaning and purpose of the utterance in any context.

Speech Acts

Searle (1969) considers that “a speech act is the basic or minimal unit of
linguistic communication” (p. 16). Speech acts play an important role in the
communication because they are helpful to understand the rules of speaking in a
language and they allow us to make sociolinguistic studies such as the present
study about compliments. Cohen (1995) defines speech acts as the functional
unit of communication; those include: making refusals, making statements,
asking questions, apologizing, leave-taking, making introduction and giving
compliments. Also, Austin defines speech acts as:

“Those components of language that try to establish if something is valid
or not, whether or not it constitutes an agreement in where each part knows
what the other has in mind, how this affects them so speech acts try to formulate
an explicit and formal procedure for achieving such consensus and
understanding the truth.” (P. 249-251).

In addition, Austin makes a distinction of the 3 main kinds of speech acts:
locutionary, illocutionary and perlocutionary acts.

Locutionary acts — the utterance of a sentence with determinate sense
and reference. Take for example the following sentences:

1) “be careful” or “John is at home”, in those examples, such
utterances involve rhythm, intonation, pace, and volume to give meaning.

Illocutionary acts — an act that is performed in the uttering of a
meaningful utterance; it is using a sentence to perform a function. Austin (1990)
describes this act as the act we perform when we say something, in other words
this reflects the intent of the speaker in uttering a sentence: promising,
confirming, suggesting, advising, baptizing, etc. Take for example the following
sentences:

2)  “I promise to give you back your bag next Friday” or “She told me
to be careful”, in those examples it is performed an act that is different from the
act of pronouncing it; in those cases, the acts being performed are promising and
warning.

Perlocutionary acts — the effects of the audience by means of uttering the
sentence, such effects are special according to the circumstances of the
utterance. In other words, it is the consequence of another act. Take the
following examples:

3)  “it was very kind for you to helped me”, that is the listener’s effect.
Another example is ordering someone to be quiet that is an illocutionary act
where the result of that same person becoming angry would be the perlocutioary
act. (Bennett 1994).
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Austin (1962, as cited in Chaika 1989), postulates these 3 categories
briefly; the locutionary act is which has meaning, the illocutionary act which has
certain value and the perlocutionary act which obtains the effects of the words
uttered.

The 3 different speech acts are categorized in the table 1.

Table 1. Locutionary, Illocutionary and Perlocutionary acts

Utterance / Locutionary [llocutionary Perlocutionary
Shouting Promising Reporting | Intimidating
Whispering Asking Threatening | Persuading
Murmuring Stating Telling Deceiving
Suggesting  Requesting | Scaring
Proposing Ordering Convincing

Complimenting Arguing |Inspiring
Describing  Asserting
Warning Commenting
Criticizing  Approving

Moreover, O’Grady (1989) gives an excellent example that provides an
analysis of the use of the 3 type of acts. Let’s suppose that a teacher who is
having trouble maintaining the order in the classroom utters the sentence: “I’/l
keep you: in after class” (as stated in Aceves, 1996, p. 12), when the sentence
was uttered, the teacher is at the same time producing 3 speech acts: a
locutionary act (involving utterance of a sentence with meaning ‘I’ll make you
stay in school later than usual’); an illocutionary act (a warning); and a
perlocutionary act (silencing the students).

Austin has described good definitions of the 3 categories of the speech
acts (locutionary, illocutionary and perlocutionary) but also Mulholland (1991),
explains in the following quote how such categories take place at the same time:

“Every time someone speaks, 3 events take place: an utterance is made (a
locution); a speech act of discursive power and intended influence over others
occurs (with illocutionary force); and an effect on the listener is generated (a
perlocutionary effect).” (P. 11).

In addition, Searle (1956, 1989, p. 249-251) divides illocutionary acts
into 5 categories.

Representatives — which commit the speaker to the truth of the expressed
proposition (paradigm cases: asserting, concluding).

Directives — attempts by the speaker to get the addressee to do something
(requesting, questioning).

Commissives — commit the speaker to some future course of action
(promising, threatening, offering).

Expressives — express a psychological state (thanking, apologizing,
welcoming, congratulating).

162



Declarations — effect immediate changes in the institutional state of
affairs and which tend to relay on elaborate extralinguistic institutions
(excommunicating, declaring war, christening, firing from employment).

In a similar way, Habermas (1984) defines speech acts as the action
oriented to success (real sincere communication). Additionally, Habermas in his
theory of communicative action and speech acts; mentions that the plans and
communication of individual speakers are coordinated by the illocutionary
effects of speech acts and the objective of this is finding the common
understanding. Moreover, speech acts must be successful and see if these ones
work or not because any conversation is found on criteria of “truth”. In any
conversation, there must be a principle of right and wrong, if the action
performed is justified or not; or if this is sincere.

Finally, it has to be mentioned that speech acts are very important because
they let people express in universal ways and with appropriate knowledge;
therefore knowing how to use speech acts, allow the speaker to have
“communicative competence”.

Compliments

Justification

The speech act of complimenting in this study was selected because
American and Ukrainian L2 learners of Ukrainian, Russian and English, get
confused when they try to make or understand a compliment in the target
language. Also, the misunderstanding of compliments carries false
interpretations leading to Pragmatic failure. Another important aspect to
consider was to investigate how semi-fluent and fluent Ukrainian speakers of
English can use compliments appropriately, but also to see how their
interlanguage takes place in the production of this speech act.

The research questions for this study are presented as follows:

 What are the similarities and differences between the two speech
communities (Ukrainians speaking English, and Americans speaking English) in
their expression of compliments?

* What are the patterns (structures) that American English speakers use
to realize a compliment?

* What are the patterns (structures) that Ukrainian [Russian/Ukrainian]
speakers use to realize a compliment in English?

* What possible factors contribute to the production of compliments in
English from the Ukrainian speakers?

* What strategies can be taken from this study in order to teach English
compliments to Ukrainians and to teach Ukrainian/Russian language
compliments to foreigners in the second language classroom?

Compliments

Aceves (1996) in her study of compliments, states that the study of the
compliment speech act contributes valuable information that concerns when and
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how and to whom, one may offer a compliment as well as how to interpret
implicit social and cultural meanings; and how to respond appropriately when
one receives a compliment. Compliment as a general term means giving praise,
credit, eulogy, to a person for any possession, characteristics, skill, etc. and
sometimes such an expression has sexual or flattery connotations.

Holmes (1988, as cited in Chung-Hye 1992) defines a compliment as:

“A speech act which explicitly or implicitly attributes credit to some one
other than the speaker, usually the person addressed, for ‘good’ (possession,
characteristics, skill etc.) which is positively valued by the speaker and the
hearer” (p. 446).

Manes (1983) defines compliments as those speech acts which have the
reflection and expression of cultural values because of their nature as judgments,
over expressions of approval or admiration of another’s work, appearance or
taste.

Manes postulates that the objective of the compliments is to establish or to
reinforce solidarity. Many of the values reflected through compliments are
personal appearance, new acquisitions, possessions, talent and skill.

A different variation of compliment expressions are pick up lines, being
categorized in the way of flattery, Montoya (1996, 1998) in his compilation of
more than 500 pick up lines defines them as:

“An expression that is used to meet another people, usually of the
opposite sex, a pick up line is only as useful as the conversation that follows it”.

“Pick up lines are usually humorous and witty and some of them fail to
generate useful conversation” (p. 1).

Montoya (1996) concerns that pick up lines have many classifications,
and most of these expression are told in a sexual manner from one gender to
another. Consequently, Montoya states that flattery pick up lines are usually told
by a man to a woman and many of them have sexual connotations. He defines
them as:

“these lines are honest attempts at breaking the ice through
complimenting but others, just seem to be quite the affront” (p. 2).

In the same way Montoya (1996) refers to innuendo pick up lines because
they have the same characteristics than the flattery pick up lines but they are
deeper because they are formed in a metaphoric way. Take for examples of pick
up lines in the following sentences:

“are you as beautiful on the inside as you are on the outside”

“I just wanted to show this rose how incredibly beautiful you are”

Importance and Function of Compliments

Holmes (1987) suggests 3 functions of compliment exchanges. (1) that
compliments are usually used as mean of expressing liking when used as
positive affective speech acts. In other words, compliments allow increase
solidarity between people. Example: How nice you look today! (2) that
compliments can serve as positive politeness strategies before a face threatening
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act (FTA). All this means that a compliment can be used in a very stressed
situation in order to obtain something; a compliment is used before asking what
you want. Example: “Doesn’t your hair look wonderful! by the way, could I
borrow your Spanish book?”. (3) that compliments may be face threatening acts
themselves as they indicate an intrusive desire on the speaker’s part towards the
hearer’s possessions. As a consequence, the compliment will be included in the
request. Example: “can I borrow your wonderful Spanish book?”.

Another author who states the importance of the compliments is Bolton
(1994), and She proposes 3 conditions based on the format of Searle (1969) for a
compliment to be performed:

1. Hearer has certain quality Q.

2. Speaker believes Q is admirable.

3. Speaker wants hearer to know/believe that speaker admires Q.

In addition, Manes (1983) claims that the major function of the
compliments is the establishment or reinforcement of solidarity between the
speaker and the addressee as well as they play an important role because make
possible judgements, expressions of approval or admiration of another’s work.
Finally, Wolfson concludes that compliments are also windows through which
we can view what is valued by a particular culture, for instance: In the United
States, Americans compliment each other on personal appearance, new
acquisition and work (Wolfson 1981), suggesting that Americans value these
attributes. In Japan, people are more apt to compliment skill and study
(Barnlund & Araki), suggesting that Japanese people value skill and study.
However, in other countries such as Mexico, people is less expressive that
Americans (Aceves 1996), suggesting that Americans were more expressive
than Mexicans. Same situation happens in Ukraine (Perea et al, 2018).

Previous Studies

Using ethnographic methodology Wolfson (1981) & Manes (1980),
collected more than 1000 American compliments in several situations. The
results showed that 80% of the American compliments were categorized into 3
syntactic patterns:

NP + BE/look + (intensifier) + ADJ ex: Tom’s tie is beautiful

I + like/love + NP ex: I love your shirt

PRO + be + ADJ + NP  ex: This is a great party

They said that most of these patterns depend on adjectives for their
positive semantic value, also they found that the most predominant adjectives
were: nice, beautiful, good, great, and pretty. Americans praised more
appearance more than any other attribute.

Wolfson (1981) also noted different cultural differences in complimenting
and observed that Iranians and Arabic speakers tend to use proverbs and other
ritualized expressions when complimenting. She gives the example of an Arabic
speaker complimenting a friend’s child, the English equivalent is: “She is like
the moon and She has beautiful eyes”.
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Barnlund & Araki (1985) compared Japanese and American compliments
using interviews for collecting their data, They asked people to describe:

1) The most recent compliment they had given and received.

2) The relationship between the giver and the receiver of the
compliment.

3) The attribute praised.

4) The exact words used in the compliments.

5) The day the compliment was given.

Both Americans and Japanese complimented: appearance, work/study,
personality/traits, skill and taste. Japanese praised skill and work/study whereas
Americans praised appearance. The compliments reported by Japanese people
occurred 13 days before the interview approximately, and the compliments
reported by American people occurred 16 days earlier.

Holmes & Brown (1987) state than American people liked to compliment
in a very frequent way so it provoked that non-native speakers of English got
embarrassed. They conducted a study of compliments and used an ethnographic
methodology, they collected 200 compliments in New Zealand. These results
were similar to those of Wolfson & Manes. 80% of the compliments belonged to
one of the syntactic patterns mentioned by Wolfson and Manes; 2 thirds used
these adjectives: nice, good, beautiful, lovely and wonderful; one more time the
attribute praised was appearance.

In a comparative study of South African English and American English
compliments, Herbert & Straight (1989 as cited in Ylanne, 1993) found that a
high frequency of American English compliments reflected a more democratic
society compared with the South African society. In South Africa, English
compliments were infrequent, but the few ones given, they were accepted.
According to Herbert (et.al.) it reflected a more elitist society where negotiation
of solidarity was performed less frequently.

Tomaszcyk (1989 as cited in Ylanne, 1993) investigated the
complimenting behavior in Polish and British English. He found that although
both complimenting and responding to compliments were syntactically and
functionally very similar in the 2 languages; a different preference hierarchy for
compliment responses was predominant. Compliments were more frequently
acknowledged and accepted in British English than in Polish, consequently it
showed a preference for “downgrading responses” or responding with
justifications, example:

A: ‘great shirt’,

B: I look like a haystack’.

Nelson, ElI Bakary & Al Batal (1995) compared Egyptian Arabic and
American English compliments by using a similar methodology used by
Wolfson & Manes (1980,1981). They found that American compliments were
shorter and less complicated than Egyptian compliments. Egyptians used a lot of
similes and metaphores and long series of adjectives in complimenting as well
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as their compliments were less frequent than the American ones. Take for
example the following compliment:

“Inti insaana ‘add eeh Kwayyisa wi sarifa wi ‘a’la wi

Hakiima wi razina wi sakiyya wi labiqga wi mish na’ Sik haaga.’

(you are such a good and nice and sensible and wise and serious and
intelligent and diplomatic person and don’t lack a thing.)

In this study, appearance, personality, traits and skill/work were the
principal factors being complimented by both cultures. Egyptians complimented
personality traits more than Americans, and Americans complimented skill/work
more than Egyptians.

Aceves (1996) conducted a study on Mexican Spanish compliments using
the methodology employed in Barnlund & Araki (1985). The most important
attributes complimented in this study were: appearance (62%), traits (22%), and
skill/'work (16%). Mexican females praised both males and females. Also,
Mexican men praised women and not men, none of the Mexican men
complimented another man on appearance or on skill/work. The adjectives
found here were: bonito(a) (pretty); simpatico(a) (nice);, guapo(a) (handsome)
and padre (cool). Such compliments were given on the average of 11.2 days
before the interview.

Nelson (et.al.) (1997), conducted a study of Mexican Spanish and
American English compliments; 30 Mexican and 35 American university
students were interviewed in their own language. Over 65% of both Mexican
and American compliments were adjectival and used a limited number of
adjectives. The 2 nationalities praised more: personal appearance,
personality/traits, skill and work.

The differences found here were related to gender. Also, American males
complimented another male on appearance even more than Mexican males;
Another factor was the fact that Mexican females were more frequently
complimented more than American females by males. American females and
males complimented acquaintances more than Mexicans. Also, intimates were
complimented by Mexican females even more than intimates being
complimented by American females. Finally, the great difference found was the
syntactic formula of the Spanish pattern. “QUE+A (+)” (p.27) which was not
seen in the American patterns.

Similarly, Perea (1999), in a comparative study of American English and
Mexican Spanish compliments found out that these expressions share
similarities and are rather formulaic syntactically talking. The most important
American compliment formulas found in this study were:

b

Syntactic pattern % Example
NP+be/look+ (intensifier)+ADJ 2 (20%)  This soup is delicious
PRO+be+ADJ+(complement) (19%)  You are intelligent
ADJ+Sust(+)4 (17%)  Nice skirt
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Similarly, the most important Mexican compliment formulas found were:

Syntactic pattern

(NP)+Ser/Estar/Ver+ (intensifier) +ADJ (28%)

Que+A3(+)4

% Example

(23%)

Esta muy bonita tu camisa
Que guapo

In terms of studies done in Ukrainian and Russian languages vis-a-vis
American English compliments, Perea, Solodka, & Romanchuk (2018) and
Perea et al (2018) analyzed compliments from native speakers of English from
the USA in correlation with compliments from native speakers of both Russian
(as spoken in Ukraine), and Ukrainian languages. Results also suggested that
compliments in these three languages were syntactically formulaic, but also,
they found similarities across the three languages. Following are the similarities
across these languages based on their study.

RUSSIAN

PRON + HAVE + ADJ +

+ N/NP

VY T1ebs kpacusbie maza. (You

have beautiful eyes.)

PRO + ADYV (intensifier) +

+ADJ

Te1 ouenb ymubIil. (You are

very clever.)
PRO + ADJ

Te1 kpacuBas. (You are

beautiful.)

PRO + LOOK + ADV
OHa BBINVIAIUT U3YMUTEIIBHO.

(She looks gorgeous!)

ADJ
Munas. (Pretty.)

UKRAINIAN
PREP + PRO +

+ HAVE +
(intensifier) ADJ +
+ N/NP

B tebe Taki xopomuii
nappymu (You have
very good perfume)
Axuit (how) +

+ HAVE +

+ (intensifier) ADJ +
+N

Sxuii y TeGe rapHuit
nappym! (How good
perfume you have)
PRO +

+ (intensifier) +
+ADJ

Bin nyxxe BnyuHuii (
He is very accurate)

PRO/ADV + LOOK
Knacro Bursnaen
(You look cool)

ADJ (+)
Pozymuuii (Smart)
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ENGLISH

PRO + HAVE + ADJ +
+ NP

Wow, you have very
white teeth.

PRO + BE + ADJ +
+ COMPLEMENT
You will be successful
anywhere you go

PRO/NP + LOOK +
+ ADJ +
COMPLEMENT
You look beautiful
today. Like a model!
ADJ + NP

Great job!



1 like/love + (intensifier) + I LIKE (YOUR) + N I+ like/love + NP

your + N MeHi nyxe I really like your
Mhue upaButcst TBost 00yBb. (I momo0aeTbes TBOS neighborhood!

like your shoes.) 3oBHimHICTG (I like I love the color of your
51 oueHsb 1000 TBOM TOJIOC.  your appearance so hair!

(I love your voice very much)

much.)

PRO +ADV +V PRO +ADV +V PRO + VERB +

Te1 npusiTHO naxHenib. (You  Tu rapHo + COMPLEMENT
smell good.) nocMmixaernics (You They did really well.
Brl xoporiio mopadoranu. smile beautifully) I wish I had your legs.
(You did a good job.) You are all legs!

PRO + HAVE + (intensifier) + N
You are (my) + the most + ADJ + N
PRO + my + N

The aforementioned results are pivotal for the results of the present study,
which will be discussed later in the conclusions section of this article. We argue
that syntactic similarities are important across these three languages but also,
they offer an explanation for possible patterns in interlanguage. Also, those
syntactic structures in the production of this speech act can also explain why
Ukrainian second language learners of English produce English compliments in
specific way, which may seem as a negative transfer by native speakers of
English.

Methodology

The methodology employed in the present research is an
ethnomethodology approach since the idea is to work with people in their
natural contexts. Thus, researchers are concerned with describing a group,
asking questions, etc. The method of data collection used was similar to that of
previous studies on compliments such as those from Barlund & Araki (1985),
Nelson (1985 & 1997), Perea (1999), and Perea, Solodka, Romanchuk,
Kushnirenko and Oganesyan (2018).

The number of participants in this study included 81 American Native
Speakers of English as the control group and 157 Ukrainian speakers of English
(semi fluent to fluent) who participated in an online and paper and pencil survey.
It 1s important to note that the Ukrainian participants consisted of university
students, teachers and professors of English, and people who knew English from
all over Ukraine including cities from Mykolaiv, Kherson, Lugansk, Crimea,
etc. Simultaneously, the American participants were university students,
professors and people from all over the USA and some other living overseas.
The universities they belonged to came from Portland State University, George
Fox University, University of Texas at San Antonio, University of the Incarnate
Word, and several other cities within the USA.

169



Our results indicate 300 compliments in English (control group —
American participants) and 250 compliments in English also (experimental
group — interlanguage Ukrainian participants) were collected. The following
sections discuss in detail each variable under investigation.

Once the data was captured via the online and paper and pencil survey, we
established a coding system in order to accurately analyze and filter all the
expressions. As noted in the figure 1 below, first we trained 10 coders to analyze
each expression and codify each one with all the variables we wanted to
investigate. After this, three of the main investigators analyzed in depth the
variables, the coding system, and did a deeper analysis on the semantics of the
expressions. Then, the final stage consisted of verifying the categories and the
coding with the two PIs who were the professors at the Faculty of Foreign
Languages and Literatures and the Head of the Translation Department at
V. O. Shukhomlinsky National University of Mykolaiv.

10 coders to do
initial analysis

3 Main
Investigators to
double check
previous work

2 Professors to
verify findings

Figure 1. Process of Data Coding and Analysis

Instrument of Data Collection

In order to investigate and analyze the variables under consideration for
this study, we have implemented a survey, similar to the one used in previous
studies in the collection of English compliments (Aceves, 1996; Nelson et al,
1997; Perea & Solodka, 2018; Perea et al, 2018; Perea, 1999; Perea, 2004; and
Perea, Solodka, & Romanchuk, 2018). As noted in table 1 below, we can
observe the number of questions for each survey. The survey for the control
group (American Native English Speakers) had a total of 26 questions while the
survey for the experimental group (Ukrainian English Speakers) had a total of
23 questions. The explanation for this discrepancy can be noted in the
appendixes section for the complete surveys of data collection. Thus essentially,
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for the American participants we asked 1) the last compliment they had told to
someone, 2) the last compliment they had received from someone else and 3) the
last compliment they had listened to from other people tell each other. In this
case, these scenarios were realistically possible since the participants all lived in
the US or in an English-speaking environment. On the other hand, for the
Ukrainian participants, this was not the case. Because all of them during the
time of the study were living in Ukraine, they only had the opportunity to use
English naturally during their time at work (if the job allowed for an English-
speaking situation) or at the university. Therefore, Ukrainian participants were
asked the following questions: 1) last compliment was they had told to someone,
2) the last compliment they had received from someone else.

An additional discrepancy as noted in the table below included additional
variables not asked for the Americans but addressed to the Ukrainian
participants. These included: their profession type, the number of years studying
English, the context or situation where they use English on a regular basis, what
skills they use in English (writing, speaking, listening or reading), and the
percentage of time they use English per week.

Table 2. Instrument of data collection and correspondence of
variables to the questions of the interview

Interview for American participants Interview for
Ukrainian
participants
Variable Question # Question #
Compliment form 5,12,19 10, 17
Attributes praised 6,14,20 11, 19
Relationship between giver and receiver | 9,18,23 16, 23

Gender of the compliment giver and | 10,16,22,24,25 14, 21
receiver

Frequency of compliments 8,15,22 13, 20
Tone used 7,13,21 12, 18
Age 3,11,17,26 15,22
Profession NA 5
# of years studying English NA 6
Context used for English NA 7
Skills used NA 8
% of time per week using English NA 9
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Notice that the remainder of the questions tapped at the variables under
investigation: the compliment form or syntactic formula, the attributes praised,
the relationship between the giver and receiver of the compliments, the gender
between the interlocutors, the frequency to which each group tells compliments,
the tone used in the compliments and the overall age of participants.

The expected responses in the survey were open ended and were delivered
on an online survey using the platform “survey monkey.” The instruments for
both American and Ukrainian participants were delivered in English. In some
cases, researchers were able to provide a paper and pencil version of the survey
to those Ukrainian participants willing to answer it in this format.

Results
L Compliment Form in Interlanguage & American Compliments.

Table 3. Compliment form in Interlanguage compliments

Syntactic pattern % Example
ADJ + NP Beautiful
15% Bright-coloured eyes
PRO + BE + ADJ + you are beautiful it's true
+ COMPLEMENT you are beautiful, my sun
33% You are very beautiful today you have a

beautiful hairstyle
DEM ADJ + BE + ADJ/NP This flowers is fine

2% This soup is delicious

That color looks great on you
INTENSIFIER/ADJ + Very well (about help)
+ COMPLEMENT Very tasty cake "Thank you”
3% Well done, you are right
PRO/NP + LOOK + ADJ + Marina, you look wonderful today
+ COMPLEMENT You look good in that color hair
10% Thank you, very nice

You look amazing! You have a nice dress!
POSS ADJ + N + BE + Your look is pretty good today
+ ADJ/COMPLEMENT Your english is well
8% Your hair is beautiful and long

Wow! Your program is so awesome, you've
made a great job.

I + like/love + NP I like your look today!

5% Heheh, I like your sense of humour, you
always know how to make me laugh.

I love your dress! — Thank you so much!
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PRO + HAVE + ADJ + NP
9%

You have an impeccable taste!
You have a good hairstyle
You have beautiful eyes! — Thank you!

PRO + VERB +

I missed you.

+ COMPLEMENT  0.80%

+ COMPLEMENT I translate some texts very good
7% It is needed to be a man to see just how
marvelous you are
You advised me to watch a great film, thank
you.
Your bright smile reminds me of those
exciting summer days, miss you so much!
NP + BE + ADJ + Oh, i1t was wonderful!

IMPERATIVE VERB +
+ COMPLEMENT  0.80%

Look nice and optimistic
just buy beer for friends

IDIOMATIC EXPRESSION | what a beautiful parfume
(What a ADJ + N) What a terrific look!
1.60% What a wonderful sash!
What is a grief for a such good student!
NP (Det + ADJ + N + A good answer to the question a great jacket.
+ Complement) A nice look my beautiful flower
3% My bunny, a cat, my beloved
My dear.
Other NO PATTERN about how good his wife looks
1.60% about a beautiful hairstyle
a photo has sharp focus
Total (100%)

Table 4. Compliment form in American compliments

Syntactic pattern % Example
ADJ + NP Great job!
14% Awesome students, people, activities, and
party at America House, Kiev!!!
PRO + BE + ADJ + You're awesome
+ COMPLEMENT You will be successful anywhere you go
26% You're a 10/10, for real, you're so beautiful
DEM ADJ + BE + ADJ/NP | That was an insightful answer
9% Hey that’s a nice shirt, I like the style and the

color is awesome
This is really cute!!!
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INTENSIFIER/ADJ + Very good, I’'m very proud of you

+ COMPLEMENT So honored to work with such great and

2% talented future English teachers, translators,
interpreters and philologists from Ukraine!!!
)

PRO/NP + LOOK + ADJ + You look really professional in that outfit-I

+ COMPLEMENT love the cardigan.

26% You look beautiful today. Like a model!
You look fucking hot.

POSS ADJ + N + BE + Your hair is so cool

+ ADJ/COMPLEMENT Your home is lovely. What a great apartment

3% Our grandchild is so adorable!
Oh honey, your grades are so awesome!
Great job!

I + like/love + NP I really like your neighborhood!

10% I love the color of your hair!
Sasha, 1 vreally liked your video
presentation, it was very good!

PRO + HAVE + ADJ + NP You have perfect marketing skills and you

5% are not afraid to speek to anyone

You have a good memory. What's your
secret?
Wow, you have very white teeth.

PRO + VERB +

They did really well

+ COMPLEMENT I wish I had your legs. You are all legs!

13% You need to go back to the store where you
bought these pants and buy every single
color they come in because they look great
on you.
Your grades have improved greatly. I'm
proud of you!

NP+ BE + ADJ + The food was great!

+ COMPLEMENT The pastor is a wonderful preacher

1%

INTERJ + INTENSIFIER + | Thanks so much for your very kind words!

+ COMPLEMENT Thanks so much. It was great to have you.

2% Thank you for sharing nicely with your sister

IMPERATIVE VERB + Keep posting the amazing photographs

+ COMPLEMENT Look at you!!!

1% Go Luis!

Great job, keep up the good work!
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IDIOMATIC EXPRESSION | Way to go

1% Congrats

QUESTION + Can you try not to be so awesome, you are
+ COMPLEMENT making the rest of us look bad

1% A multi-lingual child! Amazing! who said

that teaching a second, third, fourth, etc.
language is bad for children??)))

INTERJECTION + NP Bravo, my intellectual friend!

1% Thanks, friendo

Other NO PATTERN Without your help we would be in trouble
1%

Total (100%)

Table 3 demonstrates in detail the syntactical patterns used by the
Ukrainian language speakers producing compliments in English. The most
frequently used patterns (in bold) include PRO + BE + ADJ + COMPLEMENT
(33%), ADJ + NP (15%), PRO/NP + LOOK + ADJ + COMPLEMENT (10%),
and PRO + HAVE + ADJ + NP (9%). These formulas were compared with the
ones used by the American native English speakers (Table 4). Thus, the most
common syntactical patterns in American compliments are PRO + BE + ADJ +
+ COMPLEMENT (26%) correlates with the one used by Ukrainians. Such
pattern as ADJ + NP is used almost equally among American (14%) and
Ukrainian (15%) speakers. We also revealed some syntactical patterns peculiar
to American compliments, which include PRO/NP + LOOK + ADJ +
COMPLEMENT (26%) and I + like / love + NP (10%). Besides, a certain
percentage (1-1.6%) of all the collected data belongs to idiomatic expressions in
the both languages. A final pattern seen frequently amongst Americans was
PRO + VERB + COMPLEMENT (13%). In the interlanguage data, we can see
the types of mistakes (spelling, of usage) done and the presence of British
English as these participants were mainly exposed to this English variety.

2. Compliment Length in Interlanguage & American Compliments.
Table 5. Compliment Length

Interlanguage English compliments | American English compliments

4.4 words (251 compliments — 1112 | 5.5 words (245 compliments — 1360

words) words)

Simple compliments: Simple compliments:

Clever Nice!

Soft hair Hey beautiful!

My bunny, a cat, my beloved Excellent report!

My dear Way to go
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Complex compliments:

Your bright smile reminds me of
those exciting summer days, miss you
so much!

Hohoho! You're sooo pretty! Looks
like I'm falling in love!

You are very beautiful and intelligent,
thank you very much

I can't remember it, but sometimes 1
say, that my friend look perfect

Wow! Your program is so awesome,
you've made a great job.

You have beautiful eyes. They are
like an ocean.

Complex compliments:

So honored to work with such great
and talented future English teachers,
translators, interpreters and
philologists from Ukraine!!!

Got the privilege to visit and listen to
the awesome presentations from these
bright kids!! I feel excited to work
with them and I look forward to it!

You need to go back to the store
where you bought these pants and buy
every single color they come in
because they look great on you.

As noted in Table 5 above,

English compliments produced by the

Ukrainians and the Americans differ in length, i.e. an average American English
compliment comprises 5-6 words, while an average interlanguage English
compliment consists of 4-5 words. As a rule, simple compliments include
several words and they form the majority of compliments in both the languages.
Notice also that the Ukrainian compliments seems to be more metaphorical and
expressive, while the American compliments are richer in vocabulary and more
descriptive (more intensifiers, adjectives, adverbs, etc.).

3.
Table 6. Adjectives

Adjectives used in Interlanguage & American Compliments.

INTERLANGUAGE ADJECTIVES

ENGLISH ADJECTIVES

Beautiful — 67 (27,6 %)
Good —29 (12 %)
Nice — 21 (8,6 %)
Great — 10 (4,2 %)
Smart — 10 (4,2 %)
Pretty — 10 (4,2 %)
Well -9 (3,7 %)

Cute — 8 (3,3 %)
Amazing — 7 (2,7 %)
Wonderful — 6 (2,5 %)
Total — 177 (73 %)

Good (+the best) — 19%
Great — 14,9%
Nice — 12,3%
Beautiful — 9,2%
Awesome — 5,1%
Amazing — 3,6%
Cute — 3%
Wonderful - 2,6%
Pretty — 2,6%
Handsome — 2%
Smart — 2%
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49 different adjectives (243 — 22 %) 44 different adjectives (194 — 14%)
10 adjectives — 73 % 11 adjectives — 76,3 %
39 adjectives — 27 % 33 adjectives — 23,7 %

The result of adjectives analysis (Table 6) as a part of interlanguage and
American English compliments show that Ukrainians operate a slightly bigger
variety of adjectives (49 different adjectives) than Americans (44 different
adjectives). The most prominent adjectives in the interlanguage compliments are
beautiful (27,6 %), good (12 %), and nice (8,6 %); in American compliments —
good/the best (19 %), great (14,9 %), nice (12,3 %), beautiful (9,2 %). This data
yields important information for second language speakers of these languages to
not overuse or underuse adjectives that may cause negative transfer in the
second language context.

4. Adverbs used in Interlanguage & American Compliments.

Table 7. Adverbs

INTERLANGUAGE ADVERBS ENGLISH ADVERBS
Exclamations Really 20 (71,3 %)
Wow Very 4 (14,3 %)
Ho-ho-ho Great/Greatly 2 (4,8 %)
Nouns
My cat
My sun
My bunny
My beloved
My soulmate
My beautiful flower Other adverbs — 9,6 %
Eyes like the ocean Nicely 1 (4,8 %)
The woman of any man's dream Lovely 1 (4,8 %)

5 different adverbs (28 — 2 %)

As for other parts of speech, we revealed 5 different adverbs used in
American English compliments: really (71,3 %), very (14,3 %), great/greatly
(4,8 %) and others. On Table 7 we can see that Interlanguage English
compliments lack adverbs, although they are frequently substituted by
exclamations (wow, ho-ho-ho) or nouns with possessive pronouns (my cat, my
sun, my bunny etc.).

177




5. Tone employed in Interlanguage & American Compliments.

Table 8. Tone employed

INTERLANGUAGE
COMPLIMENTS ENGLISH COMPLIMENTS
TOTAL SINCERE 247 (96,5 %) | TOTAL SINCERE 240 (98 %)
TOTAL SARCASTIC 9 (3,5 %) | TOTAL SARCASTIC 52 %)
FEMALES 209 (82 %) | FEMALES 152 (100%)
TOTAL SINCERE 205 (98 %) | TOTAL SINCERE 149 (98 %)
TOTAL SARCASTIC 4(2%) | TOTAL SARCASTIC 3 (2 %)
MALES 46 (18 %) | MALES 93 (100%)
TOTAL SINCERE 42 (91 %) | TOTAL SINCERE 91 (97,8 %)
TOTAL SARCASTIC 4(9%) |TOTAL SARCASTIC 2 (2,2 %)

Second language learners should bear in mind the tone of a received or
produced compliment. As demonstrated in Table 8, American English
compliments (98 %) are more sincere than the Interlanguage ones (96,5 %).
Moreover, Ukrainian males are more likely to produce sarcastic compliments,
while Ukrainian and American women equally produce and receive sincere
compliments.

6. Compliment Frequency in Interlanguage & American
Compliments
Table 9. Compliment Frequency
Ukrainian Speakers (Interlanguage Native English Speakers
English) (American English)
8 days 18 hours 2 days and 10 hours

The results in the frequency of compliment production, indicates that
American English speakers tend to compliment more frequently their addressees
with an average of 2 days and 10 hours, while the Ukrainian speakers
complimented a longer average of 8 days and 18 hours approximately in the
present study.

7. Attributes Praised According to Language & Gender of the Giver
and Receiver of the Compliment in Interlanguage & American Compliments.
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Table 10. Attributes Praised According to Interlanguage and gender
of the giver and receiver of the compliment
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As it can be observed in the aforementioned table 10, it was interesting to
see more females complimenting other females in appearance and
traits/personality (26% and 19% correspondingly). Also notice that this group
was the biggest with a 57% from females praising other females. Similarly,
males complimented other females with a 22% and mainly in their appearance
and with some degree in their personality (11% and 6% consistently).
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Table 11. Attributes Praised by Interlanguage Compliments
Skill / Work

42 %)

Other
13 (7 %)

Total
186 (100 %)

Personal property

21 (11,4 %)

Traits / personality

70 (37,6 %)

Appearance

78 (42 %)

As noted in the table 11 above, we can see Ukrainian compliments were mostly addressed to appearance and personality
and traits. Personal property was the third most valued attribute when compliments were uttered in English.

Table 12. Attributes Praised According to language (English-native) and gender of the giver and receiver of the
compliment

08T

AMERICAN ENGLISH-SPEAKING PARTICIPANTS
Gender Appearance Traits / . Skill/work Personal Other Total
personality property
F-F 28 (11,5 %) 15 (6,1 %) 28 (11,5 %) |17 (6,9 %) 6 (2,4 %) 94 (38,4%)
F-M 9 (3,65 %) 9 (3,65 %) 19 (7,85 %) |4 (1,6 %) 9 (3,65 %) 50 (20,4 %)
F-GROUP 0 (0,0 %) 0 (0,0 %) 4 (1,6 %) 1 (0,4 %) 0 (0,0 %) 52 %)
TOTAL 37 (15,15 %) 24 (9,75 %) 51 (19,75 %) | 22 (8,9 %) 15 (6,05 %) | 149 (60,8 %)
M-F 11 (4,45 %) 11 (4,45 %) 17 (6,9 %) 7 (2,9 %) 6 (2,5 %) 52 (21,2 %)
M-M 2 (0,8 %) 52 %) 13 (5,4 %) 7 (2,9 %) 52 %) 32 (13,1 %)
M-GROUP 0 (0,0 %) 0 (0,0 %) 52 %) 0 (0,0 %) 0 (0,0 %) 52 %)
M-EVENT 0 (0,0 %) 0 (0,0 %) 2 (0,8 %) 0 (0,0 %) 1 (0,4 %) 3 (1,2 %)
Group-Mixed group |0 (0,0 %) 0 (0,0 %) 1 (0,4 %) 0 (0,0 %) 0 (0,0 %) 1 (0,4 %)
Not identified 0 (0,0 %) 0 (0,0 %) 3 (1,2 %) 0 (0,0 %) 0 (0,0 %) 3 (1,2 %)
TOTAL 0 (0,0 %) 0 (0,0 %) 4 (1,6 %) 0 (0,0 %) 0 (0,0 %) 4 (1,6 %)
Grand total 50 (20,4 %) 40 (16,2 %) 92 (36,45 %) | 36 (14,7 %) | 27 (10,95 %) | 245 (100 %)




As noted in the aforementioned table for the English native speakers, they
tended to compliment more appearance, skill/work and thirdly, people’s
personality. What is even more interesting in the results is to see that mostly
women did praise more than men. Another interesting fact in this study was to
see a new trend different from other studies. This was an individual praising an
entire group of people (e.g. in a classroom setting). This could be the situation of
a teacher praising her students, or an individual praising at their colleagues or an
office manager praising their employees.

Table 13. Attributes Praised by English-native
Compliments

Traits/ Skill/ Personal
Appearance . Other Total
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In this table 13, we can see the breakdown by traits as done by American
participants. Thus, it is interesting to see that most Americans hierarchically
praised: skill & work (37%), appearance (20%), traits & Personality (16%),
someone’s personal property (15%), and Other (11%). Consequently, as noted in
previous studies, Americans culturally tend to praise more people’s skills and
work and people’s personality more than appearance or someone’s personal

property.

8. Relationship between the Compliment Giver and Receiver in
Interlanguage & American Compliments.
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Table 14. Relationship between the Interlanguage Compliment Giver and Receiver

SPEAKERS OF ENGLISH (INTERLANGUAGE SPEAKERS)
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Female —113(5,3%) |30(12,2%) |22 (9 %) 8(3,3%) |[0(0,0 %) 20 (8,2%) 1 (0,4 %) |94 (38,4%)
Female 512 %) 15 (6,1 %) |8 (3,3 %) 3(1,2%) |8(3,3 %) 7 (2,9 %) 4 (1,6 %) |50 (20,4 %)
Female — Male |0 (0,0 %) 1 (0,4 %) 4 (1,6 %) 0(0,0%) |0 (0,0 %) 0 (0,0 %) 0(0,0%) |52 %)
Female — Group
TOTAL 18 (7,3 %) |46 (18,7 %) |34 (13,9 %) | 11 (4,5 %) | 8 (3,3 %) 27 (11,1 %) |52 %) 149 (60,8 %)
Male — Female |5 (2 %) 12(49%) |10(4,1%) |52 %) 10 (4,1 %) |7(2,9 %) 3(1,2%) |[52(21,2 %)
Male — Male 6 (2,5 %) 11 (4,5%) |52 %) 4 (1,6 %) |0(0,0 %) 6 (2,5 %) 0(0,0%) |32 (13,1 %)
Male — Group 0(0,0%) 10 (0,0 %) 3 (1,2 %) 2 (0,8 %) |0(0,0 %) 0 (0,0 %) 0(0,0%) |52 %)
Male — Event 0(0,0%) 10 (0,0 %) 0 (0,0 %) 3(1,2%) |0(0,0%) 0 (0,0 %) 0(0,0%) |3(1,2%)
TOTAL 11(4,5%) |23(9,4%) |18(7,3%) |14(5,6%) |10 (4,1 %) |13 (5,4 %) 3(1,2%) |92 (37,5 %)
Group — Mixed | 0 (0,0 %) 1 (0,4 %) 0 (0,0 %) 0 (0,0 %) |0 (0,0 %) 0 (0,0 %) 0(0,0%) |1(0,4%)
Group 0(0,0%) 10 (0,0 %) 2 (0,8 %) 0 (0,0 %) |0 (0,0 %) 1 (0,4 %) 0(0,0%) |3(1,2%)

Not identified
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As we can see in this data, the Ukrainian participants tended to compliment mostly relatives, friends and acquaintances
more than any other people related to them. For instance, females highly complimented friends (19%), acquaintances (14%),
coworkers (11%) and relatives (7%). Similarly, male Ukrainian members praised more friends (9%) and acquaintances (7%)
respectively.

Table 15. Relationship between the American English Compliment Giver and Receiver

American English-Speaking Participants

GENDER RELATIVES | FRIENDS ACQUIANTANCES | STRANGERS | INTIMATES | COWORKERS
Female — Female |13 (5 %) 88 (34,2 %) 27 (10,4 %) 0 (0,0 %) 0 (0,0 %) 3 (1,2 %)
Female — Male 2 (0,8 %) 23 (9 %) 4 (1,6 %) 52 %) 10 (3,9 %) 0 (0,0 %)
TOTAL 15 (5,8 %) 111 (43,2%) |31 (12 %) 52 %) 10 (3,9 %) 3 (1,2 %)

Male — Female 4 (1,6 %) 29 (11,2 %) 4 (1,6 %) 16 (6,1 %) 18 (7 %) 3 (1,2 %)

Male — Male 0 (0,0 %) 52 %) 2 (0,8 %) 0 (0,0 %) 0 (0,0 %) 1 (0,4 %)
TOTAL 4 (1,6 %) 34 (13,2 %) 6 (2,4 %) 16 (6,1 %) 18 (7 %) 4 (1,6 %)
GRAND TOTAL |19 (7,4 %) 145 (56,4 %) |37 (14,4 %) 21 (8,1 %) 28 (10,9 %) [7(2,8 %)

257

In this table 15, we can observe that Americans overall, tended to praise more friends (56%) of all data and
acquaintances (14.4%). If we look at the disaggregated data, we can see that females preferred to compliment more friends
(43%), but mostly between females. Conversely, males also tended to praise more friends (13%), especially when the friend
was a female. Likewise, other relationships targeted by males were strangers (6%) interestingly females, and intimates
(spouses, boyfriend-girlfriend, etc.).



9. Characteristics of Interlanguage (Ukrainian) Participants.
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Figure 2. Characteristics of the Interlanguage Ukrainian Participants

As noted in figure 2 above, it was important for this study to research the
experimental group (Ukrainian participants) to figure out what background they
had. Thus, we can see that from 152 participants, the mean was about 9 years
learning English with a minimum of 1.5 and a maximum of 37 years being
exposed to the acquisition of English language. In terms of the professions in
which they reported they used English, the choices were students of English
(44%), teachers of English (10%), business related professions (15%) and other
professions (32%). Another interesting piece of information was the situations
under which the participants used or practice English. These include in school,
at the university, when interacting with teachers, with native English speakers, at
home and with English speaking friends.

10. Similarities in the Grammar of the Compliments in Interlanguage
& American Participants.

As we can see in table 16 below, we have identified the similarities
between the American English and Interlanguage English formulas to produce
compliments, but in addition, we also inserted the syntactic formulas produced
by the native speakers of Ukrainian from the study from Perea, Solodka,
Romanchuk, Oganesyan and Kushnirenko (2018) in order to establish the
connections from the Ukrainian participants’ first language to their use of the
second language (Interlanguage English).
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Table 16. Similarities in Compliment Form between Interlanguage
and American English Compliments

UKRAINIAN ENGLISH INTERLANGUAGE
PREP + PRO + HAVE + | PRO + HAVE + PRO + HAVE +

+ (intensifier) ADJ + | + ADJ + NP +ADJ + NP

+ N/NP Wow, you have very | You have a very good
B t1ebe Taki xopomi | white teeth. pronunciation.
nappymu (You have very about how good his
good perfume) wife looks

Axuu (how) + HAVE + What a terrific look!

+ (intensifier) ADJ + N

SAxuii 'y Tebe rapHUi

nappym! (How  good

perfume you have)

PRO + (intensifier) +

PRO + BE + ADJ +

PRO + BE + ADJ +

+ADJ + COMPLEMENT + COMPLEMENT
Bin nyxe Binyunuii ( He is | You will be successful | You are very brave!
very accurate) anywhere you go You are very tasty
prepared
PRO/ADV + LOOK PRO/NP + LOOK + PRO /NP + LOOK +
Knacuno Burismaem (You | + ADJ + +ADJ +
look cool) + COMPLEMENT + COMPLEMENT
You look beautiful | You look so cute
today. Like a model! you look great today!
ADJ(#) ADJ + NP ADJ + NP
Pozymnuit (Smart) Great job! Good, pretty
Bright-coloured eyes
I LIKE (YOUR) + N I + like/love + NP I + like/love + NP
Memni oysyce | I vreally like your | I like your look today!
nooobaemucs meoa | neighborhood! I love your dress! It’s

30eniwnicms (I like your
appearance so much)

I love the color of your
hair!

amazing!

PRO +ADV +V

Tu z2apno nocmixacuics
(You smile beautifully)
PRO + HAVE +

+ (intensifier) + N

You are (my) + the most
+ADJ + N

PRO +my + N

PRO + VERB +

+ COMPLEMENT
They did really well.

I wish I had your legs.
You are all legs!

PRO + VERB +

+ COMPLEMENT

It was great time we
spend  together in
summer!

You sing beautifully
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As we can observe, the first set of formulas in Ukrainian, English and the
Interlanguage used but the Ukrainians speaking English, a good correlation
between the three formulas which seems rather apparent: PRO + HAVE +
+ ADJ + NP present in both English and Interlanguage, yet very similar to the
Ukrainian formula: PREP + PRO + HAVE + (intensifier) + ADJ + N/NP.
Similar situation happens with the second formula PRO + BE + ADJ +
+ COMPLEMENT and the Ukrainian formula: PRO + (intensifier) + ADIJ.
These examples indicate how grammatically Ukrainians may transfer positively
elements of the first language into English. Same phenomenon is observed in the
next two formulas: PRO/NP + LOOK + ADJ + COMPLEMENT vis-a-vis
PRO/ADV + LOOK as it happens in Ukrainian and the formulas in English and
interlanguage ADJ + NP and the Ukrainian ADJ(+).

Finally, the formulas in English: I + like/love + NP is slightly similar to
the Ukrainian I LIKE (YOUR) + N, where the use of the personal pronoun
“your” makes an emphasis on such a formula, still a good indicator of how this
structure 1s transferred from the first language (Ukrainian) to the second
language (English). Similar case is seen in the formula: PRO + VERB +
+ COMPLEMENT (English/Interlanguage) vis-a-vis PRO + ADV + V and
PRO + HAVE + (intensifier) + N. Therefore, our argument here is to say that
there are indeed similarities syntactically speaking from the L1 in Ukrainian
which are being positively transferred into the L2 in English, which allows
Ukrainians to form accurate compliments in American English. We also wanted
to include the study from Perea et al (2018) as a baseline indicator from this
positive interlanguage transfer to explain why the almost perfect correlation
between the formulas identified in English and the Interlanguage cases.

11.  Correlation of Compliment Formulas.

CORRELATION OF COMPLIMENT FORMULAS

CORRELATION OF COMPLIMENT FORMULAS BETWEEN BETWEEN INTERLANGUAGE AND AMERICAN
INTERNALGUAGE AND AMERICAN ENGLISH ENGLISH

nterlangusss —B=Amencan

Interlanguage  —m—American

o3 BHEEBBIBSL

Figure 3. Correlation of Grammatical Formulas in Interlanguage and
American English Compliments

Interestingly, as noted in the figure 3 above, we have established a
correlation of the syntactic formulas between the production of compliments by
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the American English native speakers and the Interlanguage Ukrainian speakers.
Thus, as it can be observed, there was a strong correlation of syntactic formulas
in the NP (Det + Adj + Complement), Idiomatic expressions, PRO + have +
+ Adj + NP, I like/love + NP. This in turn demonstrates a good acquisition of
this speech act in English. Nevertheless, the remaining syntactic formulas, but
especially: Interj + intensifier + complement, Question + complement, and
Interjection + complement did not get a good correlation. Therefore, Ukrainian
users of English need to look at these other grammatical formulas and work on
them in order to avoid pragmatic failure and polish their interlanguage process.

Interlanguage Semantic Results

Based in our data, we have observed some examples that could explain
the manner in which Ukrainian participants expressed compliments in English,
namely Pragma-linguistic Failure as they may have been transferring elements
from their first languages (either Ukrainian or Russian) into English.

For instance, we noticed some expressions uttered in English in this way:
very beautiful, very well, well done, etc. which imply the Russian/Ukrainian
transfer of a common idiomatic expression oueHp + adjective as in OYeHb
KkpacuBas. Another typical expression that is transferred into English to praise
someone’s good on an activity, skill, etc. is the equivalent in English “good job”
(Momnogen) from Russian.

A different set of examples we found where reported speech compliments:
[ said my mother that I love her, I said that my friend painted hair in a beautiful
color, I told my girlfriend “very good” because she, in my opinion, answered
the questions well, I told the boy to another country that he has beautiful eyes, |
told my mother that she is so beautiful. Thus, in these particular examples, we
can tell participants misunderstood the task and simply reported their answers.
Other examples include: about a beautiful hair style, about how good his wife
looks. This could be a typical manner in which Ukrainians speak and may
answer or simply a pragmatic failure mistake in understanding how to answer
the questions in our survey questionnaire.

Other expressions included the use of a determiner + either an adjective, a
noun, or a complement such as in the following: 4 good answer to the question,
a great jacket, a nice look. Others contained a noun phrase construction: my
beautiful flower, my bunny, a cat, my beloved, my dear. So, in these
constructions we can tell native speakers of American English would be very
unlikely to respond to a compliment in this way. Typically, NS of English would
add a demonstrative adjective (this, that, those, these, etc.) or will simply state
an Adjective + Noun construction such as in: Great jacket, or Good Job.
Consequently, what we can assume in these types of constructions is that
Ukrainians whether they speak Ukrainian or Russian as their native language, in
their grammar, they typically do not use or have determiners (a, an, the). In turn,
we could assume speakers overgeneralize the rules of articles. Other expressions
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seem rather metaphoric or poetical as in: my beautiful flower; my bunny, a cat,
my beloved, or my dear. In these cases, Ukrainian speakers may be culturally
transferring typical idiomatic expressions of endearment which are typically use
in either Russian or Ukrainian (Most jopora, Mosi 10porasi, IOporou, JOpOTHii).
Another typical expression uttered from Ukrainian/Russian is: my bunny (miif
3al4HK).

A final set of examples we found, were expressions such as: what a
beautiful parfume, what a terrific look!, what a wonderful sash!, what a grief for
a such good students! These expressions in turn denote a possible transfer not
too frequent in American English compliments through the use of formula “what
a + adjective + complement”. Both Russian and Ukrainian use a very idiomatic
expression that takes the place of “what a” in English. The particles used in
Russian are: xakas (feminine singular), kakoif (masculine singular), and xakue
(plural for both genders). Conversely, the particles used for Ukrainian are: sika
(feminine singular), sikuit (masculine singular), and siki (plural for both genders).
See the following examples in table 17 from English into both Russian and
Ukrainian languages.

Table 17. Sample Particle-Formulas for Compliments in Three
Languages

English examples Russian examples Ukrainian examples
what a beautiful girl Kakasi KpacuBasl JIeByIlIKa | sika KpacuBa JA1BYMHA
what a handsome boy | kakoil cuMIIaTU4HBIN KU CUMIIATUIHUN
what/such beautiful MaJbYMK KaKue KpacuBble | XJIOMYMK SIK1 KpaCUBI
girls JEBYIIIKU KaKue niBYyaTa SIKl CUMIaTUYH]
what/such handsome CUMIIATHYHBIE MATBYUKU | XJIOIILII

boys

These, we believe, have important implications for the teaching of English
to Ukrainian students whose first language is either Russian or Ukrainian. Let us
take as examples the syntactical formulas from Perea et al (2018):

a) Axuiithow) + HAVE + (intensifier)ADJ + N Skuii y TeGe rapHuit
nappym! (How good perfume you have)

b)  Axa (how) + ADJ+ N Sxauynosa noroga (How great weather
1)

c)  Ska (how)+ ADJ/PRO + N ska tu posymHa (How smart you are)

Notice these are typical idiomatic formulas used by Ukrainians, for
instance in how to produce specific compliments. Therefore, we can assume that
some of the sample expressions produced and discussed in English above, are a
consequence of transferring the idiomatic formula from the compliment as noted
in a, b, and ¢, above (Akuit, Axa = how).

Finally, in some other examples we can see the influence of British
English as students are taught this English language variation, yet these do not
constitute paralinguistic failure or part of their interlanguage process. Thus, at
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the end, we can see some mistakes as part of the grammar acquisition which are
normal of the second language learners, but also, we can see idiomatic
expressions as noted above from either Russian or Ukrainian languages which
transferred into English.

Cultural Implications for Teaching in the L2 Classroom.

After having discussed our results in this paper, we would like to point out
the cultural implications from our study in the teaching of the second language
(English) in the Ukrainian context.

* For Ukrainians, Natural Human Traits is a physical characteristic
people are born with. On the other hand, Appearance is a characteristic that can
be changed.

« Ukrainian speakers are very sincere in their production of
compliments. In other cultures, speakers are more sarcastic. However,
Americans tend to be sincerer than Ukrainians.

¢ American males tend to compliment other males, which can cause
misunderstanding in other cultures.

* Males praise more Appearance in females.

* Emotions are reflection of language as perceived in compliments,
thus, it is important to be aware of them.

We suggest identifying the Ukrainian formulas to produce a compliment
and avoid transferring these into English. Paying more attention to the English
syntactical formulas is also helpful in the ESL classroom. Teachers and students
can also compare and contrast both languages in their syntax and semantics.
Take as an example the following formulas:

a) Prep + PRO + have(intensifier) + ADJ + N/NP VY 1ebe nyxe rapHi
oui (You have very beautiful eyes)

b) PRO + (intensifier) + ADJ Bin nyxe Bnyunwnii (He is very accurate)

Some Formulas Worth Paying attention to avoid pragmatic failure:

d) PRO + (intensifier) + Suit + N To0i qy’xe TUYUTH IEH ITiKAK
(This jacket suits you much)

e) Axuit (how) + HAVE + (intensifier) ADJ + N Skuii y TeGe rapHuit
nappym! (How good perfume you have)

f) MAxa (how)+ ADJ+ N Sxauynosa noroga (How great weather
1)

g) SAxa (how)+ ADJ/PRO + N sxka tu po3ymHa (How smart you are)

h) PRO + (my) + N Tu moe 301010 (You are my gold)

Pay attention to formulas to produce American compliments:

a) PRO/NP + LOOK + ADJ + COMPLEMENT You look really
professional in that outfit! I love the cardigan.

b) PRO + BE + ADJ + COMPLEMENT You will be successful
anywhere you go.

c) ADJ+ NP  Good job dude

d) PRO + VERB + COMPLEMENT You did a great job
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e) I+ like/love + NP I love the dinner you made!

Some Formulas Worth Teaching:

a) INTERJ + INTENSIFIER + COMPLEMENT Thanks so much
for your very kind words!

b) IMPERATIVE VERB + COMPLEMENT Keep posting the
amazing photographs

Teaching Ideas.

Finally, we would like to conclude this paper by proposing some teaching
ideas where English teachers can use to address Ukrainians in their teaching of
English:

a. Have Ukrainian students learning English (spoken in Ukraine),
practice and produce compliment expressions by following the most important
syntactic formulas.

b. Have students in the L2 classroom understand and use the most usual
adjectives in the production of compliments.

c. Have student analyze how Gender relationships occur across these 2
languages and discuss under what contexts/situation is appropriate to
compliment people.

d. Have students in the L2 classroom practice their oral production of
compliment expressions considering the different attributes praised as noted in
this study.

e. Have students role play orally the use of compliments across different
contexts, with different people, in different situations and with different
attributes praised. Then discuss their implications and whether or not certain
situations are appropriate.

Conclusion

As we have observed in these results, there exist numerous implications
from this study into the teaching of pragmatics in the ESL, Russian and
Ukrainian as a Second Language classroom. We can see the importance of
understanding the syntactical formulas in English and in the participants’
interlanguage as means to teach compliments in the classroom and avoiding
pragma-linguistic failure. Students wishing to produce this speech act, can better
understand the structure of the expressions and follow the aforementioned
formulas. Adjectives are also important to consider as part of the cultural
lexicon used within those languages and utilize those that are the most familiar
in the second language context. Another important aspect is paying attention to
the attributes praised and see how native speakers of English (living in the
USA), and reflecting how the Ukrainian participants (living in Ukraine), tend to
compliment people in their second language. These results also allow us to take
a glance through a window into the cultures where these languages are utilized.
We can see what is valued by different speakers in different situations. A final
aspect worth mentioning is the fact that by looking at the Ukrainian formulas
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(L1) we can establish relationships to the Interlanguage formulas in English and
see and predict why and how certain expressions are similar in both English and
the Interlanguage sets as a result of the Ukrainian formulas and how Ukrainian
think in the second language when producing compliment expressions.

Further recommendations for future studies would be interesting in
responses to compliments (perlocutionary speech act) to see how native speakers
of these languages respond to these expressions. Also, studies aiming to more
naturalistic methods of data collection would allow more valid and reliable data
to make more accurate generalizations.
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Appendix 1.

COMPLIMENTS (Survey for Native Speakers of English)

1. Interviewed person — Do not include your real name (Please use a
pseudonym that identifies your gender; e.g. Mary or John, etc.)

2. Please select your gender

3. Place of birth (state or region and city) and Age.

4. To what socio-economic level do you consider yourself? (Upper level
class, middle class, etc.) and where do you currently live?

5. What is the last compliment that you have given to somebody else?
What were your exact words?

6. About what did you comment on?

7. What tone did you use? Was it sarcastic, sincere, funny, surprised,
etc.?

8. How long ago did you say the compliment (since today)? (6 hours, 1
day, 3 hours, etc.)

9. Which is your relationship with the person who received the
compliment? (friend, acquaintance, stranger, coworker, family member, spouse,
significant other, etc.).

10. The person who received the compliment was male, female or a group
of people?

11. What was the approximate age of the person who received the
compliment?

12. What is the last compliment that you have received, and what were the
exact words?

13. What kind of tone did the person who told you the compliment use?
Was it sarcastic, sincere, funny, surprised, etc.?

14. What was the point of the person who told you the compliment? What
did the person comment on?

15. How long ago did you receive the compliment (since today), (6 hours,
1 day, 3 hours, etc.)?

16. The person who told you the compliment was male or female?

17. What was the approximate age of the person who told you the
compliment?

18. Which is your relationship with the person who told you the
compliment? (friend, acquaintance, stranger, coworker, family member, spouse,
significant other, etc.).

19. What is the last compliment that you have heard someone else tell to
someone else? What were the exact words?

20. About what did those persons comment on?

21. What tone was used? Was it sarcastic, sincere, funny, surprised, etc.?

22. How long ago did you listen to the compliment (since today), (6
hours, 1 day, 3 hours, etc.)?
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23. Which was the relationship between those persons? (friends,
acquaintances, strangers, coworkers, family members, spouses, significant
others, etc.).

24. The person who received the compliment was male, female or a group
of people?

25. The person who gave the compliment was male or female?

26. What were the approximate ages of the people who complimented
each other?

Appendix 2.

COMPLIMENTS (Survey for Non-Native Speakers of English)

1. Interviewed person — Do not include your real name (Please use a
pseudonym that identifies your gender; e.g. Mary or John, etc.)

2. Please select your gender

3. Place of birth (state or region and city) and Age.

4. To what socio-economic level do you consider yourself? (Upper level
class, middle class, etc.) and where do you currently live?

5. Please select the profession that identifies you best (Teacher of
English, Student of English, Business, Other)

6. How many years have you been studying English?

7. In  which situations do you currently wuse English? (in
school/university, with my students, with my teachers, with my classmates, with
native speakers of English, in my work (with other users of English), at home
(watching movies, TV, reading a book, surfing the internet, listening to music),
with my English speaking friends (at school, online, etc.), other

8. What skills do you currently use in English? (reading, writing,
speaking, listening)

9. In a typical week, what percentage of time do you use English in any
skill category?

10. What is the last compliment that you have given to somebody else?
What were your exact words?

11. About what did you comment on?

12. What tone did you use? Was it sarcastic, sincere, funny, surprised,
etc.?

13. How long ago did you say the compliment (since today)? (6 hours, 1
day, 3 hours, etc.)

14. Which is your relationship with the person who received the
compliment? (friend, acquaintance, stranger, coworker, family member, spouse,
significant other, etc.).

15. The person who received the compliment was male, female or a group
of people?

16. What was the approximate age of the person who received the
compliment?
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17. What is the last compliment in English that you have received from a
fellow Ukrainian who speaks English as a second language, and what were the
exact words?

18. What kind of tone did the person who told you the compliment use?
Was it sarcastic, sincere, funny, surprised, etc.?

19. What was the point of the person who told you the compliment? What
did the person comment on?

20. How long ago did you receive the compliment (since today), (6 hours,
1 day, 3 hours, etc.)?

21. The person who told you the compliment was male or female?

22. What was the approximate age of the person who told you the
compliment?

23. Which is your relationship with the person who told you the
compliment? (friend, acquaintance, stranger, coworker, family member, spouse,
significant other, etc.).

USE OF DISTANCE EDUCATION IN THE PROCESS OF TEACHING
FOREIGN LANGUAGE FOR ESP STUDENTS

OLENA ANISENKO, Senior Teacher
O. M. Beketov National University of Urban Economy in Kharkiv

In the modern world, information technologies have entered all spheres of
human life, and the sphere of education is not an exception. The use of Internet
technologies and distance learning is not new nowadays. Today, distance
learning allows you to look at the educational process from a different
perspective. With the emergence of Internet, people have the opportunity to
enter various resources online. The potential of such technologies is very high,
which is why no area of human activity now functions without information
technologies. That is why distance education became very popular today.

Nowadays distance education is increasingly used at various levels of
education. This is due to the fact that distance learning helps students realize
their own educational goals that are directed to develop personality. Using the
distance learning techniques, not only knowledge becomes important. The main
thing is the ability to apply it to solve specific life problems and use it in
different life situations, make responsible, reasonable decisions [2].

Knowledge of foreign language is now considered to be a necessity for
every specialist in any field of knowledge. A university graduate must not only
receive special linguistic knowledge in all areas of his chosen specialty, but also
be able to recognize lexical and grammar constructions, master all types of
reading literature in his specialty, master the techniques of summarization and
annotation, etc. The distance form of teaching foreign languages, based on the
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